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IAbstract
For the past decade, scholars have researched into Interpreting Test Anxiety (ITA)
from a psychological perspective. The external manifestations and internal causes of
ITA have aroused great interest. However, very few studies have focused on the
relationship between ITA and interpreting performance. Also, a lack of scientific
measurement makes it hard to acquire accurate data and get convincing findings.
What’ more, most related studies are concerned with simultaneous interpreting and
the number of studies on consecutive interpreting is quite few.
On the one hand, interpreting anxiety is widely believed to affect interpreting
performance. On the other hand, disfluency is regarded as a major indicator in the
evaluation of interpreting performance. In this thesis, an empirical study was
conducted, aiming at exploring the relationship between ITA and disfluency in
Chinese-English consecutive interpreting. Based on the Interpreting Test Anxiety
Scale (ITAS) developed by Kang (2012) and testing material of Shanghai
Interpretation Test (2015), the author conducted an experiment on 38 junior English
major students in Xiamen University, exploring the relationship between interpreting
test anxiety and four aspects of disfluency, including silent pause, filled pause, repeat
and self-repair.
The findings indicate that students with medium level of ITA are less disfluent
than those with high or low level. There are significant and positive correlations
between high level anxiety and filled pause, repeat and self-repair. The medium
anxiety level shows significant and negative correlations with repeat and self-repair, a
significant and positive correlation with silent pause, and a positive but insignificant
correlation with filled pause. There are significant and positive correlations between
low level ITA and repeat and self-repair, positive but insignificant correlations
between low level and silent pause and filled pause. The findings suggest that medium
anxiety can reduce disfluency in interpreting.
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II
Based on these findings, some suggestions on utilizing ITA to improve
interpreting fluency are put forward. It is hoped that this research can contribute to the
academic explorations of interpreting anxiety and interpreting disfluency.
Key Words: interpreting test anxiety; consecutive interpreting; interpreting
disfluency; correlation
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摘 要
近十年来，口译研究与心理学研究进行跨学科结合逐渐成为口译研究的一个
热点，其中口译考试焦虑的外部表现和内部原因开始引起国内外学者兴趣。然而
目前极少研究涉及口译考试焦虑与口译表现之间关联，缺少科学客观的测量工具
也让数据收集及获取结果变得十分困难。从实验对象来看，大部分相关研究聚焦
同声传译，交替传译数量十分有限。
一方面,口译焦虑会影响口译表现;另一方面,流利度是衡量口译表现的核心
指标。本论文旨在通过实证定量研究方式探究汉英交替传译中口译考试焦虑与口
译非流利性现象的相关性。国内学者康志峰（2011）首次将口译焦虑按程度不同
分为高、中、低三类，并通过实验证明了口译分级焦虑的存在。在本研究中，非
流利性指标为无声停顿、有声停顿、重复和修补四类。本研究采用康志峰（2012）
研制的口译考试焦虑量表和 2015 年上海高级口译真题作为施测材料，运用定量
方法对厦门大学外文学院大三 38 名学生进行了测试，将所获焦虑及非流利性数
据进行相关分析。
实验结果显示：中等焦虑学生的各项非流利性指标均低于低焦虑和高焦虑学
生；高焦虑学生中，考试焦虑与有声停顿、重复和修补均呈显著正相关；中等焦
虑学生中，考试焦虑与重复、修补呈显著负相关，与无声停顿呈显著正相关；低
焦虑学生中，考试焦虑与重复和修补呈显著正相关。这表明考试中中等程度焦虑
有助于减少口译非流利性现象。
基于上述实验结果，作者结合理论框架提出一些学习和教学建议，以期帮助
口译学习者更好认识口译焦虑对口译表现的作用，同时希望本文实验发现能为未
来口译焦虑研究提供参考。
关键词：口译考试焦虑 交替传译 口译非流利性 相关性
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Chapter One Introduction
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Chapter One Introduction
1.1 Research Background
What are the factors contributing to good interpreting performance? The answers may
vary from different perspectives as relevant research has progressed with the
advancement of science and technology. Jimenez & Pinazo (2001) claim that
interpreting involves a series of complex cognitive and psycho-motor operations in
public or at least for the public. Considering its complexity, many English learners
and interpreters have some difficulties in performing well in accomplishing
interpreting tasks due to a variety of causes. Their unsatisfactory performance can
sometimes be attributed to technical terms, difficult accents and severe stress at any
time throughout the interpreting process (Riccardi, Marrinuzzi, & Zecchin, 1998, p.
97). Many scholars conclude that managing stress is an essential element for
successful interpreting (Gile, 1995; Moser-Merser, 2003) and also an important
predictor of interpreting competence (Alexieva, 1997; Moser-Mercer, Kunzli, &
Korac, 1998).
Interpreting anxiety is a major variable influencing the quality of interpreting and
fluency can be regarded as an important indicator of successful interpreting. Previous
studies have produced contradictory results concerning the effects that anxiety has on
interpreting performance due to a lack of effective measurement (Moser-Mercer,
2003). Also, the fact that differences in experiment subjects make the results and
findings less convincing as different methods and contexts are adopted in the
experimental processing. Research by Jimenez and Pinazo (2001) shows that
interpreting anxiety does not have significant impacts on the participants’ scores or
performance. Chiang (2006) conducts a similar experiment aimed at measuring
interpreting anxiety and its relationship with performance among students in Taiwan.
His results indicate that accurate measurement is the key to the success of the
experiment, and anxiety does have a negative influence on students’ performance.
Kang (2011) extends the study of interpreting test anxiety classification and
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categorizes anxiety into high, medium and low levels. He then studies on the
correlation between each level and interpreting performance. His experiment shows
that high and low levels of anxiety negatively affect performance, while medium
anxiety facilitates interpreting. Having considered different opinions on anxiety and
performance, researchers agree that disfluencies in interpreting output affect the
overall quality and information transmission. However, so far, very few studies have
been done on the correlation between interpreting test anxiety and disfluency,
especially in consecutive interpreting.
1.2 Research Purposes
After the past 30-odd years of reform and opening up, China has become an integral
part of the world in terms of education, trade, sports, science, technology and cultural
exchanges. The fact that China embraces the world facilitates communication and
cooperation. China has successfully held the Olympic Games, APEC summit as well
as numerous international conferences, which require a large number of qualified
interpreters and proficient English users. Lacking an English-speaking atmosphere,
many English major students, especially interpreting starters, feel anxious when
facing interpreting tasks or exams. Sometimes their anxiety may cause a failure in
interpreting or unsatisfactory scores in a test. In our daily life, when we are nervous or
anxious, we may stagger, repeat and self-repair our words and sentences, which will
not lead to a smooth conversation. A fluent speaker can make the communication
much easier than a disfluent one as it will save time and energy for the listener to
catch the key ideas. Previous studies have shown that anxiety negatively affects
performance. However, interpreting performance is a broad term as it involves
different standards in the process of evaluation and scholars have not reached an
agreement on how to judge good interpreting performance so far. Therefore, it is
necessary to do research on the links of anxiety and disfluency in interpreting. The
questions in this research are as follows:
1. What are the test anxiety levels in interpreting students?
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2. What are the main characteristics of interpreting disfluency?
3. Is there a relationship between interpreting test anxiety and interpreting disfluency?
1.3 Significance of the Research
In general, compared with abundant studies on interpreting assessment and
interpreting strategy (Cardoen, 2012; Gile, 2009; Nolan，2008), the number of studies
on interpreting fluency is small.
The research abroad mainly focuses on simultaneous interpreting disfluency and
translation within Indo-European languages. Chinese studies are mainly concerned
with consecutive interpreting, whereas the scope and range of research need to be
expanded. Current studies mainly focus on natural language and oral language, with
few researchers exploring C-E and E-C interpreting field. Dai Chaohui (戴朝晖，
2011)
In terms of specific interpreting types, a majority of studies are concerned with
simultaneous interpreting (Tissi, 2000), whereas consecutive interpreting has not been
paid enough attention to.
This study focuses on interpreting test anxiety and aims to explore its
relationship with interpreting disfluency. Disfluency in this paper is measured in four
aspects: silent pause, filled pause, repeat and self-repair. Correlational analyses are
performed between anxiety scores and different aspects of disfluency.
1.4 Organization of the Thesis
The thesis consists of six chapters. Chapter one includes four sections, briefly
introducing the research background, research purposes, significance and basic
structure of the thesis. Chapter two provides a comprehensive literature review
covering major research findings on foreign language anxiety, test anxiety,
interpreting anxiety, interpreting disfluency as well as the measuring of disfluency.
Chapter three is the theoretical framework of interpreting test anxiety and disfluency
performance. Chapter four introduces the design of the experiment, including
participants, instruments, procedures for data collection and methods for data analysis.
厦
门
大
学
博
硕
士
论
文
摘
要
库
Chapter One Introduction
4
Chapter five illustrates the findings of correlational analyses between each level of
anxiety and interpreting disfluency indicators. Chapter six summarizes the findings
and goes on to provide suggestions for interpreting training.
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